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3. Purpose of Study:

The aim of this quasi-experimental research is to examine the effectiveness of direct vocabulary instruction (DVI) using contextualized word families on students’ vocabulary acquisition.

4. Results/Findings:

The results of this study have ascertained the effectiveness of direct instruction using the proposed contextualized word family model of direct vocabulary instruction in increasing learners’ vocabulary size for all the three proficiency groups. Although the treatment was carried out for only a short period of time i.e. two months and a half or ten weeks, the samples were able to show a statistically significant increase in their vocabulary size. This is revealed by the results of the paired samples t-tests which showed that there were statistically significant differences between learners’ vocabulary size before and after direct instruction using contextualized word families for all the proficiency groups. The mean difference was statistically and significantly different from zero and, therefore, the null hypothesis was rejected and the research hypothesis was accepted as there was a significant difference between the students’ vocabulary size before and after direct instruction using contextualized word families. The results of this present study ascertained the findings by past researchers (e.g. Beck & Mckeown, 1991; Paribakht & Wesche, 1997; Schmitt, 2008; The National Reading Panel, 2002; Ghapanchi, Eskandari & Tabasi, 2012) that a systematic direct vocabulary instruction is highly effective and teaching vocabulary in word families can lead to a greater growth in learners’ vocabulary. The findings of this study also ascertained the need for a systematic, structured and effective vocabulary instruction in schools as a strategy for increasing learners’ vocabulary acquisition. In the present study, a majority of the samples started off with a low vocabulary size of less than 1000 words. This revealed that they had a limited vocabulary size to function effectively in any L2 learning activities as most researchers suggested that learners should have a vocabulary size of 3000-word families to function effectively in all the four language skills (Thornbury, 2002). Although the study was carried out for only two months and a half (ten weeks), the direct vocabulary instruction using the proposed contextualized word family model of DVI had left positive effects on students’ vocabulary growth. Its effects on students’ vocabulary growth were statistically significant between the pre -test and post-test scores for all the three proficiency groups. Considering its positive effects on students’ vocabulary acquisition, this proposed model can be adopted as a model of direct vocabulary instruction in the second language and foreign language vocabulary acquisition


5. Methods:

This study employed the quasi-experimental design. The quasi-experimental research design was employed because the data collection was carried out under normal school conditions.

6. Limitations:

Due to the present study’s limitations, there are some important aspects that need to be considered by future researchers who may have the interest in researching this topic. For instance, a better planning should be done to avoid clashes in data collection with the school’s academic program. In the present study, it was unavoidable that the treatment was carried out at the time when the school had their own academic program to run. Thus, this might have an influence on the results of the vocabulary tests. 
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3. Purpose of Study:

The purpose of the research reported here was to examine the use of word study as a systematic approach to spelling instruction in kindergarten. In particular, this investigation addressed the impact of word study instruction on kindergarten children’s spelling during journal writing. We were primarily interested in whether young children would internalize the word knowledge, concepts about print, and spelling strategies that were taught through a word study approach and apply them as they wrote self-selected messages in their journals.

4. Results/Findings:

The findings of our study fall into three major categories: (1) the content of word study instruction, (2) the children’s transfer of the words, concepts, and strategies to their journal writing, and (3) the children’s transfer of the word knowledge, concepts, and strategies to group reading events. The concepts Krissy taught were critical to the children’s early literacy development and provided the foundation for learning important strategies for reading and spelling unknown words.

5. Methods:

Our selection of Krissy’s kindergarten class as the sample for this study was both convenient and purposeful. The sample was convenient because we had easy access to it and purposeful because it allowed us to examine an “information-rich case” that would “illuminate the questions under study” (Patton, 2002, p. 230; see also Merriam, 1991).

6. Limitations:

They learned that word study can be an effective approach to spelling instruction, and we concede the importance of a small-group approach, although we have yet to resolve our concerns about tracking and the very real, practical constraints of classroom life. We also have been reminded of the considerable importance of children’s frames of reference for any literacy event and the impact those changing conceptualizations may have on day-to-day instruction and learning.
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3. Purpose of Study:
The purpose of this study was to examine the effect of arts-based instruction on student literacy achievement. By incorporating arts-based
instruction through reading interventions, the hope is to increase student achievement through engaging, rigorous, and innovative
instruction and activities. This study focused on the effective implementation of arts-based lessons and activities within reading
interventions and the effect of these alternative lessons and activities on student reading achievement.

4. Results/Findings:

Based on the data collected, there was an overall increase in literacy achievement after arts-based interventions were 49 added to the curriculum, but the increase was not significant. However, students showed improvement on the literacy assessment after receiving arts-based literacy interventions.

5. Methods:

To effectively answer these research questions, this study was a quantitative research design research study. The study focused on the background and theories of arts integration and their role in student engagement and achievement. The study focused on how arts-based interventions in a reading classroom affected the literacy achievement of a group of student-participants. The design compared students’ scores at the beginning and end of the study, comparing the results of students who received extensive arts-based interventions with those who did not receive arts-based instruction.

6. Limitations:

Funding limitations can cause a major issue for schools looking to implement arts integration. How do schools train and work with teachers to effectively integrate arts into the classroom curriculum? 
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3. Purpose of Study:

The main focus of this paper is to examine studies which are concerned with rhyme awareness, but causal evidence from rhyme awareness training studies. Claim 1: rhyme awareness is not only related to, but is predictive of reading ability. It is claimed that research evidence has indeed established that rhyme and reading are associated, and that rhyme awareness measured first, is related to reading ability measured subsequently (Goswami, 1995, p. 135). Claim 2: rhyme awareness affects or determines reading ability. It has been concluded that research evidence supports the idea that rhyme awareness and reading achievement are causally connected (Goswami, 1999a, p. 219; Maclean et al, 1987, p. 255). Claim 3: rhyme awareness leads to phoneme awareness. It is claimed that sensitivity to rhyme ‘leads to’ (Bryant et al, 1990a, pp. 429–430; Goswami & Bryant, 1990, p. 111) or makes it ‘easier’ to develop, an awareness of phonemes (Goswami, 1999a, p. 222). The purpose of this investigation is to try to determine the extent to which each of the three claims is supported by quantitative research evidence.

4. Results/Findings:

The weight of current evidence suggests that rhyme awareness is not related to phoneme awareness, nor does rime unit training appear to affect the development of phoneme awareness. Instead, it appears that alphabetic instruction plays a key role.
Although, the overall methodological rigor of the studies finding no connection between rhyme awareness and reading was superior to that of the studies finding the opposite (on average, a Table 4 study met 73% of the criteria whereas a Table 3 study met 44%), it may be more meaningful to examine the degree to which just eight of the more critical, heavily weighted criteria were met by all studies. Of the sixteen evaluative criteria in the tables, there are just eight criteria where a failure to meet one of them would seriously threaten study validity: rhyme only, guessing, no skew, subject to variable ratio, control of: age, IQ, phoneme awareness and prior reading ability or alphabet knowledge.

5. Methods:

The purpose of this investigation is to try to determine the extent to which each of the three claims is supported by quantitative research evidence. What follows is a methodological evaluation of rhyme and reading studies, which find either support, or no support for each of these claims.

6. Limitations

None found in research.
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3. Purpose of Study:
The study was designed to document the knowledge, attitudes, and practice of teachers, students, parents, and community members
regarding the value of visual art in elementary education.

4. Results/Findings:

It is evident from the data that the visual arts are valued for their distinct intrinsic contributions: Students develop an ability to transform their ideas, images, and feelings into an art form; refine their awareness of aesthetic qualities; find connections between art and culture; and cultivate dispositional outcomes such as imagination, exploration, and multiple perspectives (Eisner, 1998). Visual art is heuristic in nature—the process of creating artworks encourages learners to discover for themselves. Hands-on art experiences also help primary students develop fine-motor coordination and expand tactile knowledge. Additionally, our study shows art education can help to expand all children’s grasp of the world, social traditions, and appreciation of the artist’s domain.

5. Methods:

Qualitative and quantitative research methodologies were employed for data collection and analysis. Primary data sources for this study included surveys (Appendices A and B), written questionnaires (Appendices C and D) and audio taped face-to-face interviews using the written questionnaire as a guide. Classroom observations and informal conversations were documented and compiled in researcher field notes. Artifacts in the form of student artwork photos, newspaper articles, and student art workshop fliers were also collected (Hubbard & Power, 2003).

6. Limitations:

None found in research.

7. Other articles I would like to look at:
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3. Purpose of Study:

The aims of the research were: • to develop a model of teaching the visual arts in classrooms that will provide a greater knowledge and understanding of visual arts terms, better development of the students’ abilities and skills in the use of art materials and techniques, and greater art creativity on the part of students; • to improve student achievement in solving visual arts problems in the area of painting, using an interactive approach as well as general and specific (visual arts) teaching methods.

4. Results/Findings:

An interactive approach to teaching and learning in visual arts education places emphasis on better communication between all of the subjects in the educational process, as well as on the use of teaching strategies that ensure greater activity and motivation of the students, such as problem-solving learning, cooperative learning, learning through play, active learning and experiential learning. Such an approach enables students a better understanding of the teaching content and better results in artistic expression.

5. Methods:

In the study, which is based on quantitative research paradigms, we undertook a pedagogical experiment that was designed to evaluate the impact of an interactive approach to teaching and learning in visual arts education on: (1) the students’ knowledge and understanding of visual arts terms, (2) the students’ abilities and skills in the use of art materials and techniques within the anticipated painting tasks, and (3) the students’ creativity in solving visual arts problems in the area of painting.

6. Limitations:

Despite numerous studies on the results of the application of interactive learning in various educational contexts, there is no empirical research examining the effects of an interactive approach to learning and teaching in visual arts education.
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3. Purpose of Study:

The purpose of this study was to determine if providing at-risk children with rhyming instruction will facilitate letter-sound learning, phonemic awareness skills including phoneme isolation and blending, and word reading abilities. The study also addressed whether levels of rhyming are learned in a hierarchical manner and whether levels of rhyming are differentially affected by rhyming instruction.

4. Results/Findings:

The results of the rhyme and phoneme awareness interventions indicated differential effects for progress in learning the alphabetic principle, phonemic awareness skills, and rhyming complexity skills. The results revealed that the groups made differential progress on pre- and posttest data and weekly probes. The results of the study revealed both groups made statistically comparable progress on letter knowledge, phonemic awareness, word reading, and rhyming complexity skills.

5. Methods:

This study investigated whether teaching larger units (i.e., rhyme) of phonological awareness would facilitate learning of the alphabetic principle (i.e., phonemic awareness, letter sound association, and decoding CVC words) more than instruction focused on phoneme sequences for PreK children. Students received either a rhyme-focused intervention (experimental) or phoneme-focused intervention for 8weeks. Groups were compared for relative changes in gain scores as well as weekly probes.

6. Limitations:

The current study utilized a two-group experimental design in which groups were randomly assigned to the experimental or control condition. This type of design provides strong internal validity. However, external validity may be compromised. Whereas statistical analysis reveals whether groups are statistically different, effect sizes reveal whether the implemented intervention produced a clinical significance.
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3. Purpose of Study:

This study examined the effects of incorporating a visuo-haptic and haptic (tactualkinaesthetic) exploration of letters in a training designed to develop phonemic awareness, knowledge of letters and letter/sound correspondences, on the understanding of the alphabetic principle among pre-reading kindergarten children.

4. Results/Findings:

The results showed that incorporating the haptic mode in exercises involving letter and letter/sound correspondences knowledge, combined with exercises involving phonemic awareness, increase the positive effects of this type of training on the understanding and use of the alphabetic principle in young children and thus on their reading skills. Since this specific improvement was only observed after the HVAM training on pseudo-word reading (whereas the performances were similar after the three interventions on letters recognition), we can suppose that the haptic mode facilitates not exactly the knowledge of the letters and the sounds, but the connections between the two.

5. Methods:

Pre/Post Tests and Training Sessions.

6. Limitations:

None found in research.

7. Other articles I would like to look at:
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3. Purpose of Study:

The purpose is a six-fold: to gain insight into the nature of visual arts activities and the level of their support in day-care centers and nursery schools;  to seek information about parental values and beliefs regarding the role the visual arts play in the schooling of young children; to determine if day-care center and nursery school experiences influence the academic and artistic performance of primary grade school children; to seek evidence that art-like behaviors/abilities contribute to the academic success of children engaged in the primary level of schooling; to determine if patterns can be discerned between gender and racial factors and the art-like behaviors and academic success of three to ten-year-old children; to inform recommendations for future research, pre- and public school curricula design, professional development initiatives, and course offerings in higher education.

4. Results/Findings:

The data gathered and analyzed in this body of work leads to intriguing insights and provokes the following conclusions: to a great extent, day-care center and nursery school personnel emphasize art and art-like activities in their care for children. And it is strongly suspected that they do so to a far greater extent than do home-care givers. It then follows that overall, children who attend day-care centers and/or nursery schools draw far more than do children who know only home-care. children who attend day-care centers and/or nursery schools perform better in both drawing and academic tasks as they advance through the primary grades in public schools. the art and art-like activities engaged in by children in both homecare and formal preschool settings are strongly biased toward drawing activities which, in turn, are shown to relate to academic achievement-- i.e., with young children, strong drawing abilities correspond to high academic achievement while weak drawing abilities correspond to low academic achievement. . in that day-care center and nursery school personnel emphasize art or art-like experiences which, in turn, are strongly biased toward drawing activities, and in that children who have attended day-care centers or nursery schools usually draw more and better and appear to enjoy heightened academic success in the primary grades, it is reasonable to conclude that drawing is a significant factor in enhancing a child's primary school performance.

5. Methods:

The design for gathering, analyzing, and interpreting data called for four stages of effort. The first stage focused on the physical and instructional presence of the visual arts in day-care and nursery school settings. It also sought information about art related beliefs, values and skills of care-givers In these settings. The second stage sought facts about the age, race, and preschool experiences of the children cited in this study and information about academic/art-related perceptions of their care-givers, classroom teachers, and parents. The questions asked of these informers addressed physical attributes, academic performance, social behaviors, and drawing abilities of the children. After the data elicited through carefully structured and controlled in-person interviews and tightly focused telephone interviews were collated, the third stage produced a statistical analysis of the various behavioral and performance relationships this inquiry proposed to investigate. The final stage of the inquiry called for interpretations of the findings and the formation of conclusions issuing from them.

6. Limitations:

None found in research.

7. Other articles I would like to look at:
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3. Purpose of Study:
The primary focus of this study is to investigate the effectiveness of integrating or using visual arts in the teaching and learning Humanities (Art Appreciation).
4. Results/Findings:

In the light of the findings of the study, the following conclusions were drawn: 1. It was concluded that no significant IQ and age differences exists between the experimental and control groups in terms of IQ and age. 2. Generally, no significant difference exists in the pretest scores of the experimental and control groups. 3. It may be concluded that the use of visual arts or art integration was effective. An active participation from the experimental group regarding various activities was outstanding. The overall findings revealed the advantage of art integration and the use of visual arts in learning process of the students. The traditional lecture Discussion method used in the control group revealed a less active participation and difficulty in the learning process. 4. It may be safely stated that significant difference exists in the posttest performances of the experimental and control groups, in other words, the group who utilized the visual arts in studying art appreciation recorded significantly helps performance than those who used the traditional lecture discussion method. ISSN: 2411-5681 www.ijern.com 126 The null hypothesis that there was no significant difference exist in the posttest scores of the experimental and control group has been rejected. 5. Using visual arts in different learning areas encourages students to participate and this will develop their confidence and advantage in learning process.

5. Methods:


6. Limitations:
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